
IEP PLACEMENT TIPS FROM IDEA
Considering Harmful Effects of Restrictive Settings

“In selecting the least restrictive environment,  
consideration is given to any harmful effect on the child  

or the quality of services that he or she needs.”

IDEA Part B, Subpart B, Section 300.116 (d)

IDEA requires that, during the placement decision, IEP teams consider any harmful effect of 
the setting on the child and the quality of services. The following potential harmful effects 
associated with more restrictive settings (e.g., special class, special school) are provided to assist 
IEP teams with placement decisions. Corresponding research is listed on the following page.
Potential Harmful Effect on the Child in More Restrictive Settings

•	 Lower math and reading scores1, 2, 3

•	 Lower literacy, math, and communication skill growth4

•	 Less growth in social skills2, 5, 6

•	 Less participation in school and community groups5

•	 Fewer and less important social contacts7

•	 Lower rates of students prepared for post-secondary and career opportunities1, 8

•	 Lower likelihood of gaining competitive employment and living independently5

•	 Higher likelihood of the use of restraints9

Potential Harmful Effect on the Quality of Services in More Restrictive Settings
•	 More distracting environments9

•	 Less access to age- and grade-appropriate learning materials10

•	 Less access to positive peer models for behavior, learning, and communication2, 10

•	 Less access to peer support10

•	 Less access to general education teachers2, 4, 9, 10

•	 Lower likelihood of achieving IEP goals4

•	 More instructional time from less qualified instructors (e.g., paraprofessional)2, 9

•	 Greater likelihood of educator focusing on other adults rather than on students9

•	 Higher frequency of nonacademic instruction9

•	 Less student-centered instruction10

If someone claims potential harmful effects of more time  
in general education settings, ask to see the research.

www.evolveandeffect.com

https://www.evolveandeffect.com
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Brief summaries of some of these studies are available on E&E’s Resource page.
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